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PREFACE

The Calcutta Institute of Theoretical Physics (CITP) is celebrating the 125th birth anniversary

of its founder Prof. Kulesh Chandra Kar this year. This institute was set up by Prof. Kar in his

residence in 1953 to hold meetings and discussions on a regular basis on new and emerging

topics in physics. These meetings enabled young and aspiring physicists to have a forum

beyond the daily grind of the regular learning and teaching process which are obviously

essential for survival. While the disciplined learning process is absolutely necessary, Prof.

Kar recognized, a century ago, that it is equally vital, equally demanding and in many ways

immensely fulfilling to have an education beyond the daily grind. Hence the emergence of

CITP. To celebrate the 125th birth anniversary of its founder, the institute organized a two-day

event covering essentially all aspects of theoretical physics. The vital role of symmetry in the

study of almost all physics related issues, the fundamental constituents of matter as envisaged

by high energy physicists, the intriguing coming together of quantum physics and the

classical world of gravity, the emergence of quantum computation, the contribution of S N

Bose to a prediction that had to wait seventy years for experimental confirmation, the ever-

fascinating world of astrophysics and the incredible mixing of biology with physics and

mathematics formed the framework of a two day celebration. We do hope that the publication

of the write-ups of the discussion will be enjoyed by those who were not actually present at

the event.

Prof. Jayanta Kumar Bhattacharjee,

Director, CITP, Kolkata
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Symmetries and symmetry breaking

P. Mitra

Calcutta

Symmetry has been a key idea in particle physics.

First, a brief introduction.

• A symmetry is said to be present if an object has the same appearance
after a change is carried out.

• We are familiar with reflection symmetry observed in nature and the ro-
tational symmetry exhibited by many geometrical shapes.

• These symmetries, intuitively understood, can be made mathematically
precise.

• A geometric figure is reflection symmetric about a straight line or a plane
if one half, on reflection about the line or the plane, coincides with the
other half. For example, the letter V.

• A geometric figure possesses a rotational symmetry about an axis if a
rotation about that axis by a certain angle preserves the totality of the
figure. Any regular polygon is an example. The rotation is about the axis
cutting the plane orthogonally at the centre, through 2π/3 in the case of
an equilateral triangle ∆ or π/2 for a square �. For a circle O, any angle
of rotation yields a symmetry. Thus, symmetries may be continuous or
discrete.

• In physics, reflections and rotations can certainly be symmetries, but there
can be more general symmetries too. One has to specify what is being
transformed, how and what remains unchanged under it.

• For example, if the velocity of a particle is rotated, its kinetic energy does
not change. Hamiltonians may be rotationally invariant. The action may
be invariant under Lorentz transformations. Maxwell’s equations in free
space are invariant when ~E is replaced by ~B and ~B by − ~E.
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• We shall mention some celebrated examples of symmetry and symmetry
breaking in elementary particle physics.

• Like rotational invariance, parity invariance was also believed to hold in
nature. Normal electromagnetic interactions certainly do not break par-
ity invariance, which includes the invariance of Hamiltonians under the
inversion of all space coordinates and corresponding changes of all fields.

• However, weak interactions break parity, as suggested by Lee and Yang
and demonstrated soon thereafter. The Nobel prize was awarded to them
in 1957.

• The idea of symmetry in quantum mechanics and in theories of particles
and nuclei was developed to a great extent by Wigner, who won a Nobel
prize in 1963. Apart from extensive studies of angular momenta, he is
known for the theorem that a symmetry operation has to be represented
by a unitary operator or an antiunitary one.

• Quantum electrodynamics, the quantum version of the gauge invariant
electromagnetic theory, took a long time to develop because of technical
problems. Feynman, Schwinger and Tomonaga won the Nobel prize for
this in 1965.

• Developments in both theory and experiment followed in the sixties of the
last century. Many short lived particles were discovered and classified by
their quantum numbers manifested in the strong interactions.

• Gell-Mann was led to the quark structure of the particles and successfully
predicted the existence of some new particle states. He won the Nobel
prize in 1969. His discovery was the relevance of the SU(3) group in
elementary particle physics.

• This is simply the group of unitary 3×3 matrices of unit determinant.
Among the various quarks that occur, the u and the d are the lightest,
and the ones present in the proton and the neutron. If heavier quarks
and bound states made out of them are excluded, and the masses of the
quarks ignored, an SU(2) symmetry is easy to spot.

• This is very closely related to the rotation group in a mathematical sense,
though of course the transformation from one quark to another is phys-
ically very different from a rotation in three dimensional space. This
symmetry is called the isospin symmetry in analogy with spin and has
been very successful in nuclear physics.

• The extension of SU(2) to SU(3) becomes natural when the next quark,
namely s, is included too. Its mass is higher, but to some approximation
heavier quarks may be neglected and these three species of quarks consid-
ered together. The three quarks form the fundamental representation of
SU(3), while many mesons, which are quark-antiquark bound states, were
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seen to be in the adjoint octet representation and some triple quark states
in a decuplet representation of the group.

• The gauge theory of electromagnetism involves U(1) gauge transforma-
tions, where a complex wave function or field may be multiplied by a
phase factor, which is a U(1) or 1×1 unitary matrix.

• It was generalized to theories involving more complicated gauge trans-
formations, like SU(2) or SU(3). This would require fields with internal
SU(2) or SU(3) symmetry groups. Weinberg and Salam, following sug-
gestions of Glashow, developed an SU(2)×U(1) gauge theory to describe
electroweak interactions. Doublet representations of SU(2) are provided
by the quark pairs u and d, c and s, t and b, as well as by the lepton pairs.
Glashow, Salam and Weinberg were awarded the Nobel prize in 1979 after
elaborate tests of the model.

• The breaking of parity in the weak interactions, which was a surprise in
the fifties, was soon built into theories of weak interactions involving a
combination of vector and axial vector currents with equal strength. This
makes parity violation maximal.

• But time reversal invariance was respected by these theories, and there
was no experimental evidence to the contrary until the sixties. Cronin and
Fitch were awarded the Nobel prize in 1980 for observing the breaking of
this symmetry.

• The standard model including both electroweak theory and quantum chro-
modynamics with its SU(3) colour symmetry became established, but
some puzzles remained. The major question was how the weak gauge
bosons become massive and thereby lead to short range interactions. Apart
from the weak gauge boson masses, the masses of other particles too were
difficult to explain in the chiral theory of SU(2) involving only left handed
doublets of quarks and leptons.

• These could be explained by a breaking of the SU(2)×U(1) to U(1) in a
special way: through the breaking of the symmetry of the ground state
rather than directly of the interaction. This is called spontaneous symme-
try breaking.

• Spontaneous breaking of symmetry had been studied by Nambu, for which
he got a Nobel prize in 2008, shared with Kobayashi and Maskawa, who
had studied the mixing of quarks and had noticed that the violation of
time reversal needed the existence of at least three pairs or generations of
quarks.

• A detailed theory of spontaneous breaking of gauge symmetry had been
worked out in 1964 and was used in the subsequent construction of the
standard model of electroweak interactions. It was after the sensational
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2012 discovery of a particle which can be regarded as a relic of the spon-
taneous symmetry breaking of the electroweak gauge symmetry that the
theoreticians Englert and Higgs were awarded the Nobel prize in 2013.

Next, we remind ourselves about translation and rotation.
Translation of an object in free space usually does not cause any change.

A system may be described by a Lagrangian L which satisfies the equation of
motion

d

dt

( ∂L

∂q̇i

)

=
∂L

∂qi
.

Here qi stands for a set of generalized coordinates. If a particular coordinate
happens to be such that L is independent of it, the right hand side vanishes
for that coordinate, implying that the corresponding time derivative on the left
hand side vanishes, so that the partial derivative is constant. In other words,
the generalized momentum conjugate to that qi is constant.

When this cyclic coordinate qi is a Cartesian coordinate, a change in its
value is a translation and translation invariance of L implies conservation of the
corresponding momentum. For example, one may have

L =
1

2
m(ẋ2 + ẏ2 + ż2)− V (x, y).

In this case, V is independent of z and mż is constant.
A more interesting case occurs when there are two particles:

L =
1

2
(m1~̇x

2 +m2~̇y
2)− V (~x− ~y).

There is no obvious cyclic coordinate, but L is invariant under

~x→ ~x+ ~a, ~y → ~y + ~a,

where ~a is any constant vector. In such situations,

0 = δL =
∑

i

∂L

∂qi
δqi =

∑

i

d

dt

( ∂L

∂q̇i

)

δqi,

indicating that
∑

i piδqi is conserved, i.e., in this case (m1~̇x+m2~̇y) is conserved.
This is the total momentum.

Another interesting case is when the cyclic coordinate is an angular variable.
If one uses spherical polar coordinates, related to the Cartesian ones by

x = r sin θ cosφ, y = r sin θ sinφ, z = r cos θ,

a Lagrangian may happen to be independent of the angle φ. Consequently, the
momentum conjugate to it, pφ will be conserved. But

L =
1

2
m(ṙ2 + r2θ̇2 + r2 sin2 θφ̇2)− V,
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and

pφ = mr2 sin2 θφ̇ = m(xẏ − yẋ),

which is the z component of the angular mommentum. All components of the
angular momentum are conserved if the system is spherically symmetric.

Global symmetries refer to symmetries under rigid transformations, which
may be internal, i.e., resident in internal field space, or associated with space-
time transformations like translations, rotations and more generally Lorentz
transformations.

Suppose a field theory is characterized by a Lagrangian density L(φ, ∂µφ)
and it is invariant under some infinitesimal internal transformations of the fields
φ

φ→ φ+ δφ = φ+ ǫλφ,

where ǫ is an infinitesimal parameter and λ is to be understood as a matrix
acting on the column vector φ. The invariance means that

δL = 0.

But

δL =
∂L

∂φ
δφ+

∂L

∂∂µφ
δ∂µφ.

Noting that δ and ∂µ commute because of the internal nature of the transfor-
mation, and using the field equation, we find

∂µ
( ∂L

∂∂µφ
δφ

)

= δL.

If the Lagrangian density is invariant, the right hand side vanishes and it follows
that

∂µ
( ∂L

∂∂µφ
λφ

)

= 0.

This has the form of a conservation law

∂µJ
µ = 0,

and leads to a conserved charge

Q =

∫

d3~xJ0 =

∫

d3~xπλφ,

whose time-independence follows from the observation that

∂

∂t
J0 = −

∂

∂xi
J i
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and the space integral of the divergence is equivalent to a surface integral at
infinity, which can be set equal to zero with the understanding that all fields
vanish at infinity.

This connection between a symmetry and a conservation law is generically
referred to as Noether’s theorem.

Note that the Poisson bracket

{φ,Q} = λφ,

indicating that the charge is the generator of the symmetry transformation.
We have not specified what λ is. It has to be such that the transformation

is a symmetry of the Lagrangian density. For example, if there are two scalar
fields φ1, φ2 and the Lagrangian density

L =
1

2
∂µφi∂

µφi −
1

2
m2φiφi,

where the sum over i goes over the two values 1 and 2,

δφ1 = ǫφ2, δφ2 = −ǫφ1

is a symmetry transformation. λ is a 2⊗ 2 antisymmetric matrix in this case.
If there are two symmetries, there will be two charges:

Q1 =

∫

d3~xπTλ1φ, Q2 =

∫

d3~xπTλ2φ.

In this case, the Poisson bracket

{Q1, Q2} =

∫

d3~xπT [λ1, λ2]φ,

as can be seen by using the fundamental Poisson bracket relations among the
fields. Thus the commutator of the two λ-s appears in the Poisson bracket. The
right hand side looks like a conserved charge, but it is not obvious at this point
that it corresponds to a symmetry transformation. To see that it does, one has
to note that the infinitesimal symmetry transformations corresponding to Q1

and Q2, namely

δφ = ǫ1λ1φ, δφ = ǫ2λ2φ,

lead to finite transformations

φ→ exp(θ1λ1)φ, φ→ exp(θ2λ2)φ,

where θ1, θ2 are finite parameters now. The commutator of two such transfor-
mations is the composite transformation

φ→ exp(θ1λ1) exp(θ2λ2) exp(−θ1λ1) exp(−θ2λ2)φ.
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For small θ1, θ2, the change is

δφ = θ1θ2[λ1, λ2]φ.

This shows the commutator does indeed correspond to a symmetry transfor-
mation. Of course, the commutator may vanish, in which case the symmetry
is trivial. If it does not, a new symmetry is produced from the two original
symmetries and it is generated by the Poisson bracket of the two charges.

For fermions, the free Lagrangian density looks like

L = ψ̄(iγµ∂µ −m)ψ.

A special internal symmetry transformation is given by

ψ → e−iǫψ ≈ (1− iǫ)ψ,

with an infinitesimal parameter ǫ. This is of the general form considered in this
section. The conserved charge is

∫

d3xψ†ψ, which is just the number operator,
and follows from the conserved current

ψ̄γµψ.

If the fermion field comes in a U(n) multiplet, ǫ can be a hermitian n×n matrix.
Thus one may have a U(n) symmetry. The current

ψ̄γµT aψ

is conserved in the free theory. Here, T a is a generator of the symmetry.
Another symmetry occurring in theories with fermions which have no mass

term is given by

ψ → e−iǫγ5

ψ ≈ (1− iǫγ5)ψ.

This is essentially a phase transformation, but the left and right handed com-
ponents have different phases, hence it is called a chiral transformation. Mass
terms, if present, break this symmetry, which is satisfied by kinetic terms as
well as gauge interactions. The corresponding current conservation law is

∂µ(ψ̄γ
µγ5ψ) = 0.

This equation holds at the classical level only and there is a correction in the
quantum theory if gauge fields are present. This is called an anomaly.

Usually a mass term will be present. In that case, one finds that

∂µ(ψ̄γ
µγ5ψ) = 2imψ̄γ5ψ.

This is how the explicit breaking of the symmetry by the mass term manifests
itself in a nonconservation equation.
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The fermion field here has been assumed to have both left and right handed
components. It is also possible to have a theory with just a left handed (or a
right handed) fermion without mass. Then the current is of the form

ψ̄Lγ
µψL.

If the fermion field comes in a U(n) multiplet, ǫ can be a hermitian n×n matrix.
Thus one may have a chiral U(n) symmetry

ψ → (1 − iǫaT aγ5)ψ.

The current

ψ̄γµγ5T aψ

is conserved in the free massless theory.
There are many other things one could talk about, but let us stop here now.

THANK YOU!
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লেখাপড়া নিয়ে নিছুজরনরিথা
অভিজিৎকরগু

==============================

শোনান যনচ্ এবং শেখনও যনচ্, গত কচেক বছর ধচর কচেি ভবশভবেিনেচে পেনর ্ভবেিনর-র
মচতন শবভিক িনচেন পড়চত শছচেচমচেরন অভা্ন পকনো করচছ। ছনতছনতাচের িংখিন
কমনগত কমচছ। শেখন যনচব, রিনো ও গভিচতর শ্চতও পনে একই অবসন। শকনেকনতনর
ভকছু ভকছু বড় কচেচি এইিব ভবষচে, ভবচোষ কচর পেনর ্ভবেিনে, অানি ্ (বন শমির) পড়নর
িাি এাচরনেচম্ কমচত কমচত শকনরনও শকনরনও িংখিনান এক অচ্ শাচম এচিচছ,
মফ:সে বনআচিপনচোর শছনা কচেচি শকনরনও শকনরনও এচকবনচর োূাি!

ভবষোন ভাচে এখাই মনরন ঘনমনচান েরকনর। কা এমা হচেন, যনচত ভবষোন শযা একান
জকরাকিনে শফি টনাজিোনা হওেনর ভেচক এচগনচ্?

ভফজিক-শকভমভ্-অ্-বনচেনেজি এিব শবভিক িনচেন ান পড়চে, এিব ভবষচে ভারনর
গচবষিন বিনে ান রনখচে শয আমরন ভবজনা ও পযরজুর ভেক শরচক দত ভপভছচে পড়ব, তন
আর বেনরঅচপ্ন রনচখ ান।

এই িমিিনর িনচর িম্ু আচরন কচেকান ভবষে একাু খভতচে শেখন যনক। সর চের পনঠ শোষ
কচর ভবজনচার ছনতছনতারন যনচ্ শকনরনে? পেনর ্ভবেিনর মচতন শবভিক িনচেন পড়চত ান
আিনর পবিতন ততভর হচেন শকা? এইরকম ঘাান ভক এই রনচিির বনইচর শেচোর অািতও
ঘাচছ?অাি শেচোও ভক এরকম শটর শেখন যনচ্? িবকানরই উতরঅলভববর হচেও, হিন া।

তচব,আপনতত আমনচের রনচিির শছচেচমচেচের করনই িনবন যনক। সর চের পনঠ শোচষ যনচের
ভবজনা পড়চতআিনর করন, তনচের মচধি একঝন াক শমচেরন চচে যনচ্ এখনচা ওখনচা গজিচে
ওঠন কচেিগচেনচত ানভিং্ পড়চত। ানভিং্ পড়চে, একান ভকছু শরনিগনচরর বিবসন হচব, এান
বনবব। এানচতন রঠকই, আমনচের িংস্ভতচত ও িমনিবিবসনে চনকভর ান শপচে পড়নশানর
শকনা মূেি শাই। শধর শধর ভোচখ করচবান কা? িনচেনচবচি শকনা ভবষে পড়চত আিন বন বরঝচত
আিনর েে িংখিনে াগাি। একেে শছচেচমচেরন যনচ্ ইজ্ভােনভরং পড়চত। আিকনে,
িচে্ এননন পরা্ন ভেচে পনে এক ে্ র‍্ যযন্ করচেও শকনা ান শকনা পনইচিা
ইজ্ভােনভরং কচেচি পড়চত িরচযনগ পনচ্। হনচে, এত শবভো িংখিক পনইচিা ইজ্ভােনভরং
কচেি এবং পনইচিা ানভিং্ কচেি ততভর হচেচছ শয, শিিব িনেগনে িভত্ হচত শকনা
অিরভবধন রনকচছ ান,পেিন খরচন করচত পনরচেই হচেন।

যনরন একাু পড়র েন, েড়নকর শছচেচমচে (শমধনবা করনান বেব ান ই্ন কচরই।) তনরনআইআই রা-
এর িাি িবি্নরতাে িচে্ এননন পরা্ন ভেচ্, তচব শিখনচা তরনকভরত "েনমা"
ভবিনগগচেনচত চনন পনওেন শবো করঠা,কনরি ভিচার তুোনে েড়নকর বন পতিনোা শছচেচমচের
িংখিন অচাক শবভো। ওভেচক শেখন যনচ্,ডনুনভর পড়নরিাি িবি্নরতাে াাা পরা্ন
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শেওেনর পবিতন শযা অচাক শবচড়চছ। এান একান াতুা শিিনিনে ওচেি। োহচর, গনচমগচ্,
মফসচে িবত্ শছচেচমচেরন ডনুনর হওেনর িাি পচর পতিনোন ভাচে ততভর হচ্।
পভতচযনভগতন তাব হচ্। েড়নকর শছচেচমচেচের িনচর, িনধনরি শছচেচমচেরনও পবে পতিনোন
ভাচে এচগনচ্। েনচখন শছচেচমচেচের মচধি ভকছু হনিনর চনন পনচব, বনভকরন একবনর েরবনর
ভতাবনর শচষন করচব, ান শপচে ভবফে মচানরর হচে তনরপর শকনা একান কচেচি এচি িভত্
হচব। এই শয ডনুনর হওেনর িাি পনিপা েডনই, এখনচাও অচাক ভহিনব ভাকনো আচছ,
্নটজি ততভর করনর বিনপনর আচছ। এচের শবভোরিনগই বনচেনেজিআর শকভমভ্ িনচেন কচর
পচড়,কনরি ামর এখনা শরচকই তুেচত হচব। ভফজিচক শবভো ামর উঠচব ান, এান ধচরই শাে।
আর, অ্ ভাচে তনর ভপছচা িমে বিে করন ্নচাজির মচধি পচড় ান, শচাভছ শকনভচং
শি্নরগচেনও এচের এই বরজ্ শেে। কনচিইঅচ্ িাভতওেন শছচেচমচেরন,অরবন অ্বজিত্
শছচেচমচেরন যখা পচর ডনুনভরচত চনন ান শপচে কচেচি চচে আচি, তখা তনচের পরম
শপফনচরন ভকছুচতই অ্ ভাির্ ভবষচের ভেচক রনকচব ান। বরং তনরন বনচেনেজি, জিওগনভফ
এইিব ভবষে ভাচে সন্াি শবনধ কচর, মচার িনচেন ভহিনচব।

এখা করন হচেন, ভফজিচক িভত্ হওেনর উৎিনহ কচম যনওেনর িাি এিবই ভক কনরি? ভাশেই
আচরন ভকছু বিনপনর আচছ। ইেনাাং আচরকান ডনমনচডনে ততভর হচেচছ, সর চের চনকভরচত
ভাচেনগ েরা্ভত ভাচে। একেে ছনতছনতাচের পিনা মিনপ করন রনচক, গনিরচেোনা,
শপনষগনিরচেোনা কচর ভবএড শটভাং ভাচে সর চের চনকভর করনর িাি ততভর হওেন। যভেও কর ভড়
ে্ পরা্ন ভেচে কর ভড় হনিনচরর িনচগি ভোাচক ভছড়চব। মনচা, এ এক োনভর পনওেনর মত
বিনপনর! তবর, পতিনোন ঝর চে রনচক িনমচা, একান ভবশনি কনি কচর, পভরশম কচর যনে তনরন,
যভে ভমচে যনে একবনর! এইআোনে শয এখা িনান পচড়চছ তন শতন বেনই বনহেি!

ভকন, এইিব িনমনজিক ও মনাভিক অবসনর পভরবতা্ হচেই ভক আবনর ভফজিক পড়নর
পবিতন বনড়চব? শেচো চনকভরর শিনেনর বইচে, িরকনভর ানানা চনকভরচত ভােভমত ভরকয ররা হচত
রনকচে, কেকনরখনানে চনকভর বনড়চে ভক আবনর ভবজনা পড়চত চনওেন শছচেচমচেরন েচে
েচে ভফিকপড়চতআিচব?আমনর তন মচা হে ান।

পরম করন, এই শয উপচর যন যন র েেনম, তন হওেনর িমনবান খরবই কম। িরকনভর চনকভর
কমচছ, আচরন কমচত কমচত শয একভো পনে োূাি হচে যনচব ান, তন বেন যনচ্ ান। ওভেচক
আধরভাক কেকনরখনানর গভতপক্ভত, শপনডনকোনা শমরড পনলনচ্, শিখনচা শেনক ভাচেনগ
কমচতই রনকচব। কনরিঅচানচমোনা, শরনবা এবং ক্জতম বরজ্মতনর পিনব।

কচপ ্নচরচা শযিব চনকভর শবাচচ রনকচব তন মূেত: ভকছু ভবজকবনান, শমইচ্ানন এবং িনভিি্-এর
কনি। এিচবরিাি হনেনর ভফজিক বন খরব শবভো শবভিক িনচেচনরজনচার েরকনর হে ান।

আিচে, পড়নরআাচা পড়ন, এই ভবষোনচক যভে এখাআচেনচানর মচধি ান রনভখ, তচব এাুকর
শেভখ শয, ছনতছনতারন একান ভবষে পড়চত ভগচে শুচতই িনবচত রনচক, এান পচড় আমনর কা
হচব,এচত ভক ভকছু ভসে শডচিেপচম্ হচব যন ভেচেআমনর চনকভর হচব? ভবষোন উভড়চে
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শেওেনর মত াে। এচক শতন গুর ভেচতই হচব। তচব, আভম ভফজিক পড়নচত ভগচে কনচি এই
ভবষচে ভকছুআচেনকপনত করনর শচষন কভর। শযমা ধরন যনক, একান ভডফনচরজনেনে ইকর িচেোনা
ভাচে বেচত ভগচে, তনর িেি করনর শমরড ভাচে আচেনচান করচত ভগচে, তনর এভপচকোনা
শেখনচত ভগচে, ইকর িচেোা-এর মচধি ভবউরা ও তনচক এানভেভিি করনর উপনে শেখনচত ভগচে
বভে, এই শয এতিব ভোখচে, এচত আাা শপচে, জনােনি হচেন বচা ভকন, এান ভোখচেই
কনেচক এিব িনচান বচে চনকভর পনচব ান ভকন। তনহচে পড়চব শকা? এচত ভক শকনা ভসে
ততভর হচেন? অবোিই একান মব ভসে ততভর হচেন! অ্ ও ভবজনচার এইরকম একান শমরড
শোখনর িনচর িনচর শতনমরন ভোখচে কা কচর একান করঠা িমিিনর িমনধনা করচত হে, ভকিনচব
িনবচত হে, ভকিনচব শ্প বনই শ্প এচগনচত হে। এর শরচক বড় 'ভসে' আর কা হচত পনচর?
বসত, এিনচব শযজনচার বর ততভর হে, ভচনন-িনবানর অিিনি ততভর হে, পবচেম িেি করনর
ভসে ততভর হে, াতুািনচব ভকছু করনর একান সহ্ন ততভর হে, তন ভাশেই এই ভফজিক
পড়র েনচেরঅচাকেরূ এভগচে রনখচব।

শধর ভবজনা াে, শযচকনা শবভিক িনবচিকই একাু গিাচর ভগচে শেখচে, মা ভেচে িনচেনচবচি
পড়চে তন আমনচেরচক অচাকেরূ এভগচে ভেচত পনচর। এই ভবশনি রনখনানও িুভর। একান
জিভাি শবনঝন যনচ্, চনকভরর বনিনরআচরন উদনো (শিনেনানইে) হচত রনকচব,আর শিই ভাতি
পভরবতা্োাে বনিনচর ভাচিচক রাাভকচে রনখনর উপনে হচেন ভাচিচক িমেমচতন াতুা কচর
আভবষনর করন। এই পচিচি আমনচের শবভিক াচেি আর গিার িনবানর ্মতনই হচেন
আিে ভসে!

মরবনফন িরচেইমনা-এর করন ধরন যনক। ভিভরেন শরচক তনচের ফিনভমভে ইংেিনচর এচিভছচো
আচগই। মরবনফন ইউ শক-এর ানগভরক, ওখনাকনর একান ভবশভবেিনেচে েোা্ ভাচে পড়নশান
করচো ভতভা। পড়নশান শোচষ ভাচিচক প্ কর‍শত রনকচো, এরপর ভক? ভক ভাচেআমনচের
িনবন উভচৎ এই মহচত?্ শকনাভেচক এচগনচান উভচৎ? শিচব শেখচো, AI বন ক্জতম বরজ্মতন
ভবষচে িনাচবা, তন ভেচে অচাকআপনতত অধরন ভকছু িমিিনর উতর বনর করচবা। িনবানান
খরবআনভরক হচে, িমনধনা িমব। এই ভবশনি শরচককচেকিা বনর ভমচে ততভর করচো Deep
Mind শকনমনভা। আমরন িকচেই িনভা এই ডাপমনইর শকনমনভা পচর কত অিনধনরি
পবচেচমর িমনধনা কচরভছচেন,কত ভবভেো ডেনর মরানফন কচরভছচেন। পচরঅবোি গগে এই
ডাপমনইর-শক ভকচা শাে। আমরন অবনক ভবষচে শেখচত েনগেনম, গগচের এই ডাপমনইর
ক্জতম বরজ্মতনর ানানা অভিাব এেচগনভরেম কনচি েনভগচে ভকিনচব এচকর পর একঅিনধি
িনধা করভছচেন। শগন-এর মত অতিন িরাে শবনড্ শগম বরচঝ শফচে অপভতচরনধি ভহউমিনা
চিনামেনাচের হনভরচে শেওেন, আর তনরপর আেফনচফন্ ভেচে োঘ ্ভেচার অপরনচিে
েরচিে্ি এক িরাে ভবষে, শপনরাা শফনজ্ং-এর িমনধনা কচর শফেন, এিবই িমব হচেচছ
মরবনফন িরচেইমনচার বনর ডাপমনইচরর শডভমি হনিনভবচির শাত্চর। শডভমি হনিনভবি এইবনর
শকভমভ্চত তন ার আেফনচফন্-এর কনচির িাি শানচবে পররষনর শপচো। শডভমি ভকন,
কামউানর িনচেচনর শেনক। আচরন একান উেনহরি হচেন, জিওচ্ ভহাাা, ভতভাও
কামউানর িনচেচনর মনারষ অরচ শানচবে পররষনর শপচো ভফিচক। ভহাাাওগগচে
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ভছচো এবং ভকছুকনে আচগ গগে শরচক শবভরচে এচিভছচো। এখনচা েরচান জিভাি
ে্িাাে। অাি িনবচিক শরচক এচি ভফজিক এবং শকভমভ্চত শানচবে পররষনর পনওেন এবং
গগচের মচতন কচপ ্নচরা শরচক শানচবে পনওেন। এই বিনপনরগচেন ভাচে আমনচের ভফজিক
কভমউভারাচক, ইউভািনভি ্রা, কচেচির অধিনপক ও কতন্বিজুচের িনবচত হচব তবভক।
আগনমাভেচা আমরন ভকিনচব ভফজিক পড়চবন বন পড়নচবন তনই ভাচে ভিভরেনি আচেনচান হওেন
েরকনর।

করন হচেন, োত োত বছর ধচর চচে আিন এই শয কচেি ভবশভবেিনেচের ভো্নবিবসন, এই
াচেি ভিচ্ম তন ভক একইরকম রনকচব ানভকদত শকনা পভরবতচ্ার ভেচক যনচব?আমরন ভক
পসততনর িাি?

শেখন যনচ্, াতুা এডুচকোনা পভেভিচত হচরক ভবষচের বািন বইচে শেওেন হচেচছ। শিভম্নর
ভিচ্ম, অিস ভবষে ও তনর ানমকরি। শমির, মনইার, এি ই ভি, এম ভড ভি/ আই ভড ভি,
িিনের এইচডড িনবচিক, এ ই ভি ভি, ভড এি ই, এিব ানচমর আড়নচে অচাকরকম ভবষচের
িনচর পভরভচত কভরচে শেওেনর একান উচ্োি হেত আচছ, ভকন, আেচত শয শছচেচমচেরন
শকনাভকছুই রঠক কচর ভোচখ উঠচত পনরচছ ান, তন শতন খনভে শচনচখই শেখচত পনজ্। ভকছু ানম
অবোিই ভোখচছ, ভকছু মরখস করচছ, এভেক শরচক ওভেচক হচরকরকম কনচির িাি শছনানছুরা
করচছ, ভকন, ভেচার শোচষ িবভকছু শরচক শকনা ভসে ততভর হচ্ ভক? ভকছু িনবানভচনন করনর
অিিনি ততভর হচ্ ভক? ভবষচের উপর ে্তন, কাভফচডন বনড়নচত পনরভছ ভক আমরন? এই
প্গচেন করন এখা ভবচোষিুভর।

শিচাভছ, ইজ্ােনভরং কচেিগচেনচতও ইজ্ভােনভরং িনবচিকগচেনর শবি ততভরর িাি শয
ভফজিক ওঅ্ শোখনচান হে প্মভেচক, তনর গুর কমনচান হচ্। কনরি হেত তনচের মচা
হচেচছ, ওিব ভোভখচে েনি হচব ান। তনরচচচে ভকছু ফমূে্ন আর ভকছু ানম ভোভখচে ভেচে ওরন
ভেচার শোচষ ই্নরভিউচত উৎচর যনচব, তনরপর শকনমনভা বরচঝ শাচব। এিনচবই িবা্নো
শডচকআাভছআমরন।

আমরন যভে িনবচত বভি শযিনচব ভফজিচকর কনভরকর েনম ভডিনইা কচর এচিভছ শিিনচবই চেচব?
আমনর মচা হে, এখনচা আমনচের ভবচোষ গুর ভেচে িনবচত হচব। আগনমাভেচার ভাউ
ওচেি ভক? মচা করন যনক তন ক্জতম বরজ্মতন ও ডনান িনচেন এবং ভিচ্রাক বনচেনেজি।
এিব একিনেগনে ভগচে ভমেচছ। অিমব িব কনি হচ্ আর আমনচের শিনিনইরাচত,
আমনচের িংস্ভতচত, পড়নচোনানে তনর পিনব পড়চত বনধি। এখা প্ হচেন, আমনচের
ভচরপররনতা শবভিক িনচেন-এর ভবষেগচেনচক ভক এইিব ভেচক একাু ওভরচে্ করন যনে?
আমরন ভক শকনেন্নম শমকনভাক এমািনচব পড়নচত পনভর যনচত শছচেচমচেরন শকনেন্নম
ইাফরচমোা, শকনেন্নম কামউরাং এইিব ভেচকর গচবষিনে বন ইচানচিোনচা িহচিই
অংোগহিকরচত পনচর?
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AI এবং ডনান িনচেন ভাচে চচ্ন করচত ভগচে শেচখভছ, এইিব এভরেনচত যন েরকনর হে, তন হচেন
ভেভােনর এেচিবরন, একাু কিনেকর েনি, একাু ্িনরাভ্ক-এর জনা আর এেচগনভরেম
শবনঝনর ্মতন, পনইরা-এর মচতন িহি একান কামউানর েিনচঙনচেি ভোচখ শফেন। বিনি!
এর শরচক শবভো ভকছু াে। এিব ভবষচের অচাকানই শতন শবভিক িনচেন, ভবচোষ কচর
ভফজিচকরকমক্নচরর িনচর িংপ্ু । তনহচে,আমরন ভক পনরচবন াতুারকম ভকছু িনবচত?

মূে করন হচেন, শবভিক িনচেচনর চচ্নে গেে রনকচে ভবজনচার ছনতছনতাচের পচ্কিনভরেনর
ততভর করন, ইচানচিোনা করন বন ভাচিরঅজবরচক রাাভকচে রনখন করঠা হচব। অািভেচক শেোও
রিনতচে যনচব। শধর উপর উপর ভকছু শিচা আর শাকচানেজি ভকচা একান িািনভতর বন
একান শেচোর পচ্ আনিন্ভতক বনিনচর মনরন উাচু কচর রাাচক রনকন িমব াে। অািভেচক
াতুা াতুম শাকচানেজির িনচর িনচর আমনচেরচক এচগনচত হচব। কনচিই শিখনচাও
আমনচের অংোগহি করচত শগচে শবভিক িনচেন, ভবচোষ কচর ভফিক-এর মচতন িনবচিক
শক ওভরচে্করচত হচব।

================
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Newton proposed the force of gravitation as a force acting between two masses kept at a

distance. It was a remarkable description of action at a distance and it is believed that

such an idea came to his mind when he observed an apple falling downward from the

tree. In absence of any obvious reason for this downward motion of the apple, Newton

conjectured that earth being a massive body attracts the apple towards it with a force

which he named ‘the force of Gravitation’.

To describe the force quantitatively, he obtained the quantitative description of the

magnitude of the force as

M r m

F = G Mm / R2
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Where M and m are the two point-like masses (Though the figure above doesn’t look

like that), R is the distance between them and G is a constant called Universal

gravitational constant.

The universality of the law as well as the value of ‘G’ was remarkably demonstrated

when this law was applied successfully to describe the planetary motion around the sun

which was earlier proposed by Keplar using extensive and valuable experimental data

found by Tycho Brahe.

Problem with Newtonian Gravity

According to Newton the gravitational force or interaction propagates instantaneously.

If mass M moves, gravitational force on m at a distant point changes instantaneously.

Hence m can sense the motion of M at the same instant when M has moved. Thus the

speed of propagation of gravitational effect is infinity i.e. it is instantaneous. This

contradicts a strongly established finding that no causal effect an propagate faster than

speed of light. Einstein’s Special Theory of Relativity which is established on strong

observational and theoretical support is based on the proposition that no information

can propagate faster than the speed of light. So far there is no observation which

contradicts the laws of Special Relativity. Thus, despite it’s huge success, Newtonian

gravity cannot be an accurate description of force of gravitation. Instead of Newtonian

concept of gravitational force, Einstein came out with a brilliant idea. According to

Newton, the space is flat (endowed with Euclidean Geometry) and a body travels along
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the shortest path i.e. straight line in absence of any external force. However, in presence

of force the body accelerates and moves in a curved path in space- time. These are the

essence of Newton’s Laws of Motion.

straight line in space - time
straight

IN x = ut (NO ACCELERATION )

curved line in space- time
CURVEDLINE IN SPACETIME

x = ut + a t2 / 2

( ACCELERATION = a )

Newtonian picture

In absence of force the path in space-time is a straight line

In presence of force , the path in space-time is a curved line

Einstein’s picture – space time curvature
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Force and Geometry

Presence of mass (energy) curves the space-time (as shown in the figure above).The

shortest distance is now a curved line giving the illusion of acceleration and hence the

existence of gravitational force. Thus the illusion of force originates from curved geometry.

Flat geometry
In flat Euclidean geometry there always exists a coordinate in which the shortest distance

between two points

(x,y,z ) and ( x + dx, y + dy, z + dz ) is
ds2 = dx2 + dy2 + dz2

Curved geometry

In curved spacetime the shortest distance is,
ds2 =(1+ f 1 ( x,y,z)) dx2 + (1 + f 2 ( x,y,z)) dy2 +

(1 + f 3 ( x,y,z)) dz2

where the coefficients are never (1,1,1) like flat geometry. These extra quantities ‘f

‘ measures the curvature of the space and determine whether the space is flat or curved.
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Four Dimensional Space-Time

According to Einstein, the time is also like a coordinate for the description of an event and

therefore distance between two points in four dimensional curved geometry is (Taking c =

1)

ds2 = (1 + f 1) dx
2 + (1 + f 2) dy2 +

(1+ f 3)dz
2 - (1 + f 4) dt2

These coefficients of the differentials are called metric of the space-time.

Riemannian geometry

From this metric we construct various tensor quantities

Rαβ (f 1, f 2, f 3, f 4), R or even higher rank tensors

which measure the curvature of the space-time. They depend on the metric and their

derivatives.

If f 1, f 2, f 3, f 4 = 0 then all the curvature functions are zero which implies flat

space-space-time.

Einstein’s Equation:

We write this famous equation in a simple and symbolic way,

R = k M
R measures curvature, M measures mass (energy) and k is a constant proportional to the

universal constant ‘G’ .

Thus, Mass (energy) curves space-time. A particle travels in a curved line in such a space-

time and we imagine that there is a force called Gravity. This theory is called the General

Theory of Relativity.
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In flat space in Cartesian coordinates :

ds2 = dx2 + dy2 + dz2 - dt2

However, the flat space in polar coordinates:

ds2 = dr2 + r2 dθ2 + r2 sin2θ dΦ2 - dt2

solve Einstein’s equation in polar coordinate for solar mass ‘M’ to determine:

f 1, f 2, f 3, f 4

Schwarzschild geometry for mass M

D2 = (1 – 2GM/r)-1 dr2 - (1 – 2GM/r) dt2

+ r2 dθ2 + r2 sin2θ dΦ2

M = 0, Space Time Is Flat new definition of mass/energy makes space-time curved and

inducts effects similar to gravitational force tests of Einstein’s picture consider solar mass

and solve Einstein’s equation to find the path for a planet. The Result is an Ellipse!!

But this is same as Keplar’s law of planetary motion as explained by Newton’s law of

gravitation.
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Curved Space Time

Something more !!
Einsteins theory predicts something more than just elliptical motion.it predicts perihelion

precession of the planetary orbits as shown in figure below:

Complete agreement
From Einstein’s theory, the angle of rotation for the planet Mercury = .011 degree per

century. This exactly matches with the experimental data.

Subsequently the bending of path of light was tested with experiment to confirm the

validity of Einstein’s description of force of gravity through space-time geometry.

Gravitational wave equation

Using Einstein’s equation, the metric coefficients ‘f’ as described earlier are found to

satisfy the wave equation below,
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This according to Einstein’s theory the movement of mass causes space-time curvature to

fluctuate like the surface of an ocean which travels like a wave at speed c = 300000000

m/sec.

Gravitational wave subsequently detected experimentally in LIGO detector to confirm the

above finding and ensures that it doesn’t travel faster than light as was found in Newton’s

law of Gravitation.

Gravitational Wave

Cosmology

Einstein’s General relativity is successfully then applied to understand the birth and

expansion of the universe following Hubble’s Law. Hubble found that our visible universe

is expanding with time and if we go back in time then at some initial time t = 0 the whole

universe focusses into a point. Thus from this point. due to a huge explosion called big

bang, about 14 billion years ago, the universe started to grow.
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BLACK HOLES
From Einstein’s equation, due to space-time curvature, a star may collapse into a very

dense state such that the spacetime around it become viciously curved and even light can

escape when it reaches up to a distance from the centre of the mass distribution. The

surface defining this distance is called horizon and this state of space-time is called Black

hole.

HIGH CURVATURE LEADS TO BLACK HOLE

Recall that for a mass M,

ds2 = (1 – 2GM/r)-1 dr2 -(1 – 2GM/r ) dt2 + r2 dθ2 +

r2 sin2θ dφ2
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For r < 2GM, the signatures of the coefficients of r and t are reversed and like time r can

change only along one direction!! Thus, for a Black hole, the radial coordinate of an in-

falling particle always decreases.

Once Inside r = 2GM, anything (Even Light) Can travel only in one direction!! All paths

(geodesics) converge to origin r = 0 and ends lead to Black hole singularity.

R = 2GM is called the horizon radius of black hole. Evidences of existence of black holes

put Einstein’s theory on strong footing that the Gravitational force is manifestation of

Space-time geometry.

Questions
Is Einstein’s theory final theory of gravity?

Is it consistent with Quantum theory?

Classical theory
In classical mechanics fundament al law is Newton’s law:

Force = m d2x/dt2

It’s solution gives position x of the mass m at time t as,

x = x ( t )
Quantum Theory

According to Quantum Theory:

For microscopic particles we can not find the path exactly. Instead we can find a function ψ

(x, t) which gives probability or chance to find the particle at the point x at time t.

This probability function satisfies Schrodinger equation H ψ = i h/2π dψ/dt (H is the

Hamiltonian or total energy operator). The solution is Ψ (t ) = : exp [ - i /(h/2π) ∫ h dt ] ψ

( t = 0 )

Semiclassical theory

Trea t force ----Classically

Particle -- Quantum mechanically
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STEPHEN HAWKING

Semiclassical Theory

Black hole are treated as classical gravity and the in-falling particles are treated following

quantum mechanics.

Is black hole really black?

(a semiclassical effect!)

For flat space in polar coordinate:

ds2 = dr2 - dt2 + r2 dθ2 + r2 sin2θ dφ2

For a star of mass M the geometry

ds2 = (1 – 2GM/r)-1 dr2 - (1 – 2GM/r) dt2

+ r2 dθ2 + r2 sin2θ dφ2

Singularity

ds2 = (1 – 2GM/r)-1 dr2 - (1 – 2GM/r) dt2

+ r2 dθ2 + r2 sin2θ dΦ2

(Take G = 1 in some appropriate unit)

At r = 0 the metric blows up and the theory fails. This is expected since the source M is

sitting at r=0. However, the singularity at r=2M is unexpected.

A metric component becomes infinity implies that the physics breaks down? But why it

should happen at r = 2M?

It is because of wrong choice of coordinates!!

Change coordinate -- no singularity at r = 2M.

Wha t happens near horizon?

Consider a point very close to horizon (near horizon).
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r = 2M + x2 /8M (x is very very small)

As x 0, r 2M i.e. the horizon.

Neglecting higher powers of x, we have,

D2 = - (kx)2 dt2 + dx2 + (dθ2+ sin2θ dΦ2)/4k2

(k = 1/ 4 M)
Near horizon 2-dimensional space-time

D2 = - (kx)2 dt2 + dx2

Now remember 2-dim flat space has no singularity:

ds2 = dx2 + dy2 (cartesian )

ds2 = r2 d θ 2 + dr2 (polar)

Euclideanize the time t i t = θ

D2 = x2 d(kθ)2 + dx2

No singularity -----flat space with radial

Coordinate x and angular coordinate kθ with period 2π

Period of euclideanized time θ is 2π/k.

Consider quantum theory near the horizon

H ψ = i (h/2π) dψ/dt

Ψ (t) =: exp (- i / (h/2π) ∫H dt) Ψ (t = 0)

Evolution operator: exp (- i / (h/2π) ∫ H dt).

Integra ting over i t = θ over full period

exp (- 2 π/ hk H)
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This is Similar to Boltzman factor exp (-E/ k BT) for a thermal bath. (kB is Boltzmann

Constant) Comparing, we find that the Temperature

T=hk/ 2 π kB Hawking temp

The horizon of the black hole in a singularity free coordinate

Exhibits a thermal character with a characteristic temperature

T = hk/ 2 π kB (A QUANTUM ORIGIN )
As k=1/ 4 M, Hawking temperature decreases with mass of the black hole.

For twice solar mass Hawking temperature is~nano-kelvin.

(less than background cosmic microwave ~ 3 k) -- so invisible.

As the black hole swallows mass / energy it’s temperature decreases implying a negative

specific heat and more it swallows it’s horizon area keeps on increasing just as entropy.

The entropy of the black hole is identified as,

s = A/ 4
A = area of the horizon

Using these, we find that these quantities have similar relations among themselves just as
laws of thermodynamics

k dA = d M + w d J
dA > 0 etc.

Before going inside the blackhole the objects have definite information about their

characteristics (ordered). Due to it’s temperature what may come out from black hole (as

radiation) is a thermal radiation

(disordered) implying information loss!

Quantum description of Force

Instead of semiclassical theory we must consider quantum theory of the full system. For

this we need to know: quantum theory of gravity. Our quantum understanding of force
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between two particles are exchange of some force mediating particles (called the quanta of

force)

For example

Force between electrons

Force Quanta:

1. electromagnetic force ---- photon
2. weak nuclear force ---- w+, w-, z
3. strong nuclear force --- 8 gluons
4. gravitational force – gra viton

However to describe quantum mechanically, the last one namely gravity brings in A
famous problem called Quantum gravity problem.

According to quantum theory exchange of electromagnetic force is
exchange of a particle (quanta) called photon. What is the similar description for
gravitation in the language of space-time geometry proposed by Einstein?

Quantum aspects of gravity- a longstanding problem

For gravitation the spacetime curvature is described by a fluctuation of
geometry about the flat space-time:

D2 = (1 + f 1) dx
2 + (1 + f 2) dy2 +

(1+ f 3) dz2 - (1 + f 4) dt2
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gµα = ηµα + √G h µα , ( h µα Graviton )

Note that G has dimension (mass) - 2
A scalar – gravity coupling is given by,

g μα ∂μ Φ ∂ α Φ = ∂μ Φ ∂μ Φ + √Gh μα ∂μ Φ ∂αΦ

Second term in the right hand side gives the graviton-scalar coupling.

Amplitude for the graviton exchange:

√G √G
Graviton

~ (E2 G) (IN UNIT h = 1, c =1) Where E is centre of mass energy. This
implies that quantum effects of Gravity is relevant at energy scale.

E ~ 1/G1/2 = 1019 GeV called Planck energy
( MP) we are only at 103 Gev!! (LHC)

Can ignore graviton exchange effects but why is it a problem?

√G √G
Graviton

√G √G



31

LOOP DIAGRAMME

2-GRAVITON EXCHANGEAMPLITUDE ~ Λ4 /MP
4

The amplitude is UV divergent and non-renormalizable.

Einstein’s gravity is incomplete at high energy (short distance) and needs correction due to
Quantum effects.

String Theory

Fundamental entities are not point-like particles but one dimensional strings which interact

as the figure below. This helps to remove divergences.

Loop Quantum Gravity

Space-time is not continuum but described by discrete spin network. This idea also offers a

possible resolution to avoid divergences.

Each of these concepts bring in some additional questions whose complete answers are not

known yet
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Laboratory at sky

Hubble Space Telescope

Laboratory on Earth
Large Hadron Collider

Our search to understand the deeper mysteries of Space-time continues to unveil the story

of this beautiful Universe.
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Physics Education Research – An Overview

Partha Pratim Roy
Center for Physics Education Research, Kolkata

South Point High School, Kolkata

Physics teaching and learning at different levels, from high schools to colleges and

universities, are facing enormous challenges in recent times. There is a continuous decrease in

the number of enrollments in physics courses and, even if students are enrolled, they are not

showing interest in attending classroom lectures. When asked, students complain about the

archaic nature of the physics curricula, traditional lecture based teaching methods, non-

availability of jobs for physics graduates, domination of engineering and computer science based

skills in methods of physics research, etc. How can the physics community address the problem

and find a solution? Here comes the importance of ‘Physics Education Research’ or simply PER,

an interdisciplinary field for studying such problems and searching for solutions. How students

learn physics and assimilate the concepts for future applications is the question that triggered the

emergence of this field. Improvement and updating of the existing curriculum, introduction of

scientific pedagogical techniques for better learning outcomes, development of innovative

assessment and evaluation tools, linking physics based skills to jobs, etc. are necessary to address

the problems mentioned above. Findings from Physics Education Research show that general

educational research is not sufficient for solving physics specific instructional and curricular

issues. Therefore, PER is necessary for addressing issues in physics education, like Mathematics

Education Research is for issues in mathematics education.

Physics Education Research (PER) is a recognized field of research like High Energy

Physics, Condensed Matter Physics, Materials Physics, Astrophysics, Biophysics etc. in the

Physics departments of universities globally. In the USA, there are very active Physics

Education Research groups at University of Maryland College Park, University of Colorado, The

Ohio State University, University of Illinois, North Carolina State University, Rutgers University,

University of Washington Seattle, Arizona State University, Kansas State University, and many

others. Also in Europe there are PER groups at Edinburgh University, University of Glasgow,

Uppsala University, Goethe University, Ludwig Maximilian University, Technical University of

Munich, and many others, in their physics departments. In India, dedicated research groups of
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PER exist only at the Homi Bhaba Centre for Science Education of TIFR. Center for

Physics Education Research Kolkata, India, is an initiative of some physics educators of Kolkata

to study curricular and instructional issues of physics education in West Bengal. There is enough

scope of research on physics education in India, where science education in general and physics

education in particular are in a very sorry state, and remedial actions are badly needed. However,

most of the physicists here think that by virtue of being researchers of other areas of physics they

are automatically qualified to talk about physics education research without any training in this

field. This approach should change, and we need to take a professional approach to PER. There

should be a formal process of training in this field if we are serious about addressing the

problems.

There exists dedicated journals for publishing research articles on PER. ‘Physical Review

Physics Education Research’ is the journal of the renowned Physical Review series. PER section

of the ‘American Journal of Physics’, ‘Physics Education’ of the European Physical Society,

‘The Physics Teacher’ of the American Association of Physics Teachers (AAPT) are the most

impactful among the PER community. In addition, PER papers are also published in journals of

Education, Psychology, Cognitive Science, viz. ‘Cognition and Instruction’, Journal of The

Learning Sciences, Journal of Research in Science Teaching, Journal of Science Education, and

the like. In March 2024, the famous journal Nature Physics published a focus issue on Physics

Education Research to emphasize the importance of this field of research. In India, however,

physics related societies are not very serious about publishing any such journal. Physics

Education, published by the Indian Association of Physics Teachers, and Physics Teacher,

published by the Indian Physical Society, publishes articles on different fields of physics, but not

on physics education. If there are some articles on physics education, they are mostly opinions,

not research. The Indian Academy of Sciences publishes Resonance, the journal of science

education, which contains articles of science written for high school and undergraduate students

by experts in that field. A Journal of Science Education is expected to publish research articles

on science education, not just undergraduate version of the topics of advanced research. To help

improve the state of physics education in particular and science education in general, in our

country, our scientists need to bridge the gap between two different perspectives - the

perspective of pedagogy, psychology and sociology, and the perspective of disciplinary

authenticity and content.
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Methods of Physics Education Research are mostly the methods used in educational,

psychological and anthropological research. Neurological techniques like fMRI (functional

Magnetic Resonance Imaging) are also used for collecting data. The methods can be quantitative,

qualitative or a mixture of both. Quantitative methods use statistical analysis of survey data and

in qualitative method analysis of transcripts of interviews with students, video of activities like

problem solving sessions, discussion sessions etc. are done. For quantitative research, concept-

survey tests are developed for data collection. Force Concept Inventory (FCI) is one such test

that has had enormous impact in undergraduate teaching of basic Newtonian mechanics. FCI is

being used since 1995 to measure concepts of force and motion among high school students and

undergraduates. FCI was developed by David Hestenes, Malcolm Wells, and Greg Swackhamer

in 1992 at the Department of Physics of The Arizona State University, and was later modified by

Richard Hake and Ibrahim Halloun in 1995. Eric Mazur of the department of physics, Harvard

University, had used FCI to measure the Newtonian concepts of force and motion among his

students. He was shocked to discover that 70% of his students were Aristotelian even after

completing his course on Newtonian mechanics with excellent grades. To remedy the situation,

he developed a method of teaching what he called “Peer Instruction”. Learning of the concepts

had improved considerably after using this new technique. He had published his findings in his

papers on PER.

Qualitative research is inductive in one hand and subjective in other. The data collected

by a qualitative researcher are non-numerical and are in the form of statements of opinions,

understandings, beliefs, pictures, videos etc. Analysis of these data are made by finding words or

group of words communicating a specific state of mind or a specific kind of concept, and several

hypotheses are made based on this analysis. This part of the research is subjective in the sense

that the way the researcher understands the issue influences the hypothesis to be made. The

research questionnaire prepared for collecting data is also influenced by subjective viewpoint of

the researcher. Testing of the hypotheses using quantitative method is finally necessary to draw

an objective inference about the problem. Any research of significance should have to be both

qualitative and quantitative.
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Developing concept inventories is an important trend in physics education research.

Equally important is the analysis of the data obtained after using the inventories. Other than FCI,

there are tests like MMCE (Mathematical Modelling Conceptual Evaluation), VET (Vector

Evaluation Test), FMCE (Force Motion Concept Evaluation), HTCE (Heat Temperature Concept

Evaluation), ECCE (Electrical Circuits Concept Evaluation) – all developed by Ron Thornton of

Tufts University and David Sokoloff of University of Oregon, together. There are also tests like

ECS (Energy Concept Survey) by Chandralekha Singh of University of Pittsburgh, DIRECT

(Determining and Interpreting Resistive Electric Circuits Concept Test) by Paula V. Engelhardt

of Tennessee Tech University and Robert J. Beichner of North Carolina State University, which

are developed and used for purposes of research on conceptual foundations of students on

specific topics. Based on the results of these surveys, pedagogical and curricular interventions

are proposed. Devising models of intervention is also another important trend in PER. “Peer

Instruction” of Eric Mazur is the outcome of such interventional research after using FCI.

How to create an active learning environment is also a trend in PER. SCALE-UP

(Student Centered Active Learning Environment with Upside-down Pedagogies) is such a

project developed by Dr. Robert Beichner of North Carolina State University in mid-1990s, and

it prescribes a kind of classroom design appropriate for active learning. As many as 500

institutions including MIT has adopted SCALE-UP in undergraduate classrooms. Eugenia Etkina

and her PER group of Rutgers University invented ISLE (Interactive Science Learning

Environment) for creating active learning environment using experiments in high school and

undergraduate classrooms. Observational Experiments, Testing Experiments and Application

Experiments are the three pillars of ISLE. After making observations and measurements,

students represent their observations through diagrams, graphs, tables etc. and form a hypothesis

to explain what they observed. To test whether their hypothesis is tenable or not, students design

a Testing Experiment. If the hypothesis is not rejected, students devise application experiments

to see how the hypothesis can be used to innovate devices for everyday applications. The

process of active, discovery-based learning is closely related to philosophical issues related to

pedagogy. Research on personal epistemology, primitive concepts and beliefs are important

trends in this direction. Andrea diSessa of University of California, Berkeley was a leader in this

trend of PER. A deep understanding of the concepts of physics is necessary to begin research in
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this direction. Frederick Reif of University of California, Berkeley is also a trendsetter in

this direction. His famous text on Statistical Physics is an evidence of that.

Physics Education Research is done in collaboration between the departments of Physics

and Education. PhD students can get degrees either in Physics or in Education, depending on the

department in which the candidates have taken major courses. What are the major courses

necessary to begin with PER? As we need training in quantum field theory (QFT), statistical

mechanics, critical phenomena, techniques of simulation, etc. to enter condensed matter physics,

a physics education researcher is required to take courses on research methodology, cognitive

psychology, epistemology, etc. in addition to the courses like quantum mechanics, QFT,

Statistical Mechanics, etc. Without a grasp over foundations of any topic of physics how can a

researcher investigate what is happening in a learner’s mind when the learner is trying to

understand that topic? While others use QFT, Stat-Mech etc. to investigate natural phenomena,

the physics education researcher creates mind-map of those subjects as a student learns them.

The growth of the textbooks by Griffiths, e.g. Introduction to Quantum Mechanics, is the result

of such research. Without compromising with the authenticity and rigor of the subject, the

learners’ process of thinking is always kept at the centre of such research. In this era of artificial

intelligence and machine learning, PER can develop algorithms to devise a teaching guide for

teachers and a learning guide for students to incorporate individual learner’s characteristics in the

learning and teaching process. Data from quantitative and qualitative research can help build

such algorithms for different topics of physics. Classroom teaching as well as remote teaching of

physics have been transformed significantly by PER in several famous universities worldwide,

and a lot more this research can contribute to both the process and product of physics

departments, if proper emphasis and funding continue in this field.
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